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STUDY 



GUIDES, •TEACHING ICTHODS, TWENTIETH CENTURY literature 

To exaiwne new approdcKes to fifcw study, "Nothing But a Man, which portrays the 
difficulties encountered by a young Negro in the South, was taught expenm^taBy in 
three llth-grade English classes at O^eshire High School, Connecticut. A different 
method of approaching the movie was used in each class to determine ^fective 
teaching methods for varying abilities, materials helpful in preparing film study units, 
and the effects of fBms on students, teachers, and the En^sh curriculum One group 
viewed it without previous preparation, whereas the other two used study guides and 
fim extracts before seeing the film. Discussions focused on stereotyped roles and 
attitudes reflected in the movie, on the meaning of the home and the archetypal 
“wanderer," or on fimic techniques. Al approaches proved valuable because they w^e 
centered on the movie itself. For the experience of the film to be fuly articulat^, 
however, both the f*n and the phitosophy and practices of screen education must be 

understood. (J6) 



1 



AND METHODS 



October 1967 Vol. 4, Nc. 2 



ADVISORY BOARD 



u- 

4J- 

!V 

rvi 

o 

Ui 




Barry K. Bayar 
AutPr«f.*IE*icatiM 
Iht Ohio State University 
iMax Bogart 
Bel Kr.. Ofar. of Cnrricelua t Instrue. 
Mate Dept of EBc.. Trenton, H.J. 
Ctiarlotta Brooks 
SopervislB Dir. of Eoflish 
Wa^ 0. C. PMMic Schools 
Jotws Cs^kirSt S.J. 
Oiroctar, Center for Cennntaicatioos 
Mhaa University, Nea Yorh City 
OorsM Fadar 
Pniect Kr., Dept of EnfSsh 
n. of Mkhipn at tan Arhor 
BMnay Forman 
pyai. of EBcatian and Uhrarian 
Taaehan CaUefCt Calnahia II.. N. Y. 

MortfaGaM 
Sadat Stadias Dept. Head 
Natstalk Mlic Schools. Conn. 
Oanald Klamar 
SBakdandent of Schools 
llestinsi on llndsen. W.Y. 
Fat a r Kontos 
Hr.. PrlacclaaCaap. School Ptocraa 
frinceBn.il. J. 
FhBpLawis 
P m sident. Inatmctienal 
■ynanks, me.. Chicase. llKnols 
Marshal McLufian 
Mhert SchMiber Prof, af Haaanities 
fardi^ university, lea Yorh Cty 
J o s ap h hdarsand 
Cha.af English Dept 
jMica NSb Hen Yorh City 
WBtam B. Sanborn 
Kr.. Kv. In a ho ct ionel Materiab 
Sai rrancasen Unified Schoais. Cal. 

Bartram Siegal 
Chat af Science Oept. 
•edfardJr. HS. Westport Conn. 

M. Jarry Waiss 
ClHL.Et«BshOef«. 
Jersey Stale CaHege. I. J. 

STAFF 

Editor. Frank fwtct-aughlin 
Monmoutii Collage, N. J. 
Motion Pictures, John CuHcki. S.J. 

Fordham University 
Television. Nad Hoopes 
PaceCoiiega. n.y.C. 
Records & Tapes, Kirby Judd 
Long hdeadow H S, hdass. 
Paperbacks, Frank Ross 
Eastern Michigan University 

Associate Editor, John Rouse 
Smithtown. N.Y. Public Schools 
Communications, Oavid Sohn 
Fordham University 

Managirsg Editor. Chtaies Faucher 
Art Editor, Alice Koeth 
Circulation Mgr., Grace Simmons 
Business Mgr.. Frances Burnett 
Adv. Salas Mgr.. Bryce Sm 'J» 

Publisher, Roger Oamio 



4 Feedback 

7 What It’s All About 

by Tony Hodgkinson Guest editorial which suggests a philosophy 



for screen education FILM 

10 Film Study: Nothing But a Man 

by Frank Manchel The fUm is a primary experience; primary 
materials must be used in teaching it FILM 

15 Easy as 1,2, 3, (4, 5, 6, 7, 8, 9 . . .) 

by Rod Sheratsky Tips for teachers about to shoot film FILM 

18 The Uses of Film Extracts 



by David Powell Sustained and immediate access to film materials 
b imperative. Extracts are a partial answer FILM 

21 The Instructional Film is Dead 

by William Kuhns, SM. Film which b oriented exclusively to 
curriculum b mere **celluloid lecture." FILM 

24 Film Language: A Student-Made Dictionary 

by G. Howard Poteet Defining film techniques with w'ords begs 
the question. Use film instead! FILM 

28 Pick of the (Short) Flicks 

by A. Panel Fifty short films (including three Summa awardees) 
for the classroom FILM 4 KUDOS 

31 The Martyred 

by Robert Getter A great book for kids about to make the dry run 
in ethics PAPERBACKS 

33 Critics Out of Vidiots 

by Ned Hoopes Discovering critical abilities TELEVISION 

35 Teielog/A Full Page Pin Up 

38 Recommended SHOrts: hSce Relations 

by William J. Sloan Recerit and laudable civil rights films for use 
with students FILM 

41 Imaginative Literature: Economics-Tonic 

by Donn McCafferty Literature as supportive material in eco- 
nomics can enliven what b often deadly dull . .. PAPERBACKS 

44 Pedarogue #1: The Reading Consultant 

by Arthur Daigon Who’s who in the educational zoo GUFFAWS 

47 Newsworthy Paperbacks 

by Frank Ross PAPERBACKS 

COVER Scring «ilh new cyo. From a poster by the 
School of Visual Arts. 209 E. 23rd St., N.Y., N.Y. 

The Teachers Guide to MEDIA & METHODS (formerly SCH(X)L PAPER- 
BACK JOURNAL) is published nine limes per year September through May 
by MedU A Methods Institute. Inc.. 134 N. 13th St.. Philadelphia, Pa. 19107. 
Phone: (215 ) 564-5170. Subscription: $3 per year. $4 in Canada. S2 each for 
20 or more to one school address. Single copy 40r. ^ Copyright. Media A 
Methods Institute, Inc., 1967. Printed in U.S.A. by World Color Press Con- 
trolled circulation postage paid at Sparta, illimsis. 



r 









1 



r 



I 



I 



U S. DEPAIIMENI OF HEUIH. EDUCATION i WEIEAIE 
OFFICE OF EDUCATION 



THIS DOCUMENT HAS KEN KPIODUCED EXACUY AS lECEIVED EDOM THE 
PEISON 01 OMAMZAIION ODI6INA7ING IT. POINTS Of VIEW Ot OPINIONS 
STATED DO NOT NECESURIIY KPKSENT OffICIAl OffICE Of EDUCATION 
POSITION OR POLICY 




[?: 





CAST 



nNffr Anrf^ixnn 


Ivan DivfOn 




Abbrv Lincoln 


I ^ 




Will Anderson 




Driver 




Frankie 


Lconsrd Pirkf r 


forin 




R«v nau-cmi 




FfYi« 




Doric 




Car Owfitf 




Pop 


lit An 


Riddick 


Melvin SteiAart 



CREDITS 

fkDduccd by Robert Yount. Michael Roemer. 
Robert Rubin 

Directed by Mkhael Roemer 
Screenplay by Michael Roemer and Robert Young 
.Pbocofraphy by Robert Young 
Editd by Luke Bennett 
Harmonica Music by Wilbur Kirk 
Sound by Robert Rubin 



By Frank Manchel 



* KBiSSKM TO WIODUtt IHB 

COTYMinfl NATBUL NAS « 6UnO 

lY ^ 

OIM ASIEEIOTS Wm THE 
BUCAHM. HIITIH KKODUCTION Oinstt 
IIK EK SYSTEM KQUm KMSSNM OF 
THE COPYHGHT 0W«." 



O 

o 

o 



Exterimental approaches to film study are 
hard to come by. despite the fact that they are 
sorely needed. Curriculum-oriented programs 
'\Creat Expectations is coming up in the syllabus; 
let's get the movie to run along with it), while the) 
serve as excellent camouflage for getting films into 
the classroom, are only a small part of the picture. 
They tend to relegate the film to a secondary or 
supporting role and miss the larger picture of film 
as the primary experience. The sce-il-and-react 
^method is fine, so long as it doesn t exist through 
default, that is. in lieu of an ability to treat film 
jnatcrial. Teachers who want to work with film 
yet who, because of their inexpertise, handle it as 
raw, primitive material without attempting to pre- 
structure or. for that matter, post-structure it, 
often resort to this technique. 

New approaches (which work off of or use tra- 
ditional techniques) must be tried, for that is the 
only way a philosophy and a practice of screen 

education will develop. 

With this in mind, I convinced the principal 
' and chairman of the English Dept, at Cheshire 
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High School (Cheshire, Conn.) to experiment with 
Nothing But a Man. I agreed to supply study guide 
materials to three experienced English teachers. 
In turn the teachers agreed to teach the movie to 
their 270 juniors — in clas.scs ranging from general 
to honors. 

The experiment made possible the evaluation 
of a number of important objectives. (I) What 
approaches work best with different abilities; (2) 
what effects do movies have on the students, the 
teachers, and the curriculum; (3) how would a 
movie like Nothing But a Man (as an example of 
an entire genre) sit with students in an all-white 
suburban school; (4) using film as a base, what 
ways of extending student interest, broadening 
their experience and widening their knowledge, 
could be discovered 1 was interested in two fur- 
ther areas; what materials would be most helpful 
for teachers in preparing film study units and. 
secondly, how could movies retain their vitality 
and not be sterilized by the rigors of the curricu- 
lum. The following comments suggest some of our 
answers. 
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At our initial meeting, the instructors (Harriet 
Schilo. Fran McLaughlin, and John Griffin) want- 
ed to know what Nothing But a Man was about 
I explained that the film portrays — in a highi) 
naturalistic mode — the difficulties that a young 
Negro, Duff Anderson, encounters in searching 
for identity and acceptance in a Southern com- 
munity. The teachers felt that since the role of the 
Negro in American society had been a major topic 
in their American Lit. curriculum, there were 
many possibilities for classroom correlation (gen- 
eral curriculum tie-ins are. incidentally, usually 
more fruitful than specific ones). We agreed that 
each teacher would approach the film differently 
in order that various approaches could be tested. 
Mr. Griffin decided that he would present no in- 
troduction to the film at all. His students would 
come to the movie “cold. "The others agreed to 
show a film extract prior to the complete screen- 
ing. Both approaches worked well. Because the 
school was using a modular schedule, a double 
period was set aside for the showing of the film to 
all the Juniors simultaneously. The value here is 



in seeing the entire film. 

Four days before the public screening, the two 
women teachers (who had decided not to use the 
“cold” approach) received an eleven-page study 
guide (prepared for Brandon Films by Dr. Dan 
Ort and myselO and a film extract. The study guide 
consisted of credits, parts of the shooting scrip:, 
synopsis, lesson plan, and suggested activities. The 
following (together with the credits on the first 
page) is a sample of that material. It is introduced 
primarily to suggest the kinds of materials the 
teacher has to become knowledgeble in before ac- 
tually teaching a film. Without it. film study be- 
comes shadow-play. 

J. ■ >■■■ — / 

Frank Manchel is Asst. Professor of English at the 
University of Vermont. He moonlights heavily, how- 
ever, in film study. Frank is Book Edito' of Film 
Society Review and is preparing a book on movies 
for children for Prentice-Hall (to be published this 
spring). This issue's Nothing But a Man is the first 
of experimental study guides he is doing for Media 
and Methods. 
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STUDY GUIDE 

STORY: As a railru.id section lumJ m Al.ib.una. 
Duff AnJer^ \ cnjo>^ line icl.itivc iiKlcpcndciice 
and irrc>ponMl'iIit> lliai come with such a job. V cl 
Duff, uiilike Ills c>nical ftllov. woikc.s, h:ts a ca- 
pacity for conip.i'‘S!on and a dream ih.ti he can be 
accepted as a man. He visits In', yoimg son in liir- 
mingham and conlinucs to pa> fo! his support 
even tliough he suipccts ihat lie ni:iy not be the 
boy's father. Duff also SvCs his o\^n father in ihc 
cil>. Will, V. ith only one aim and t»)o often dn.nk. 
is a v^asted man living v/ilh his commonda\s uilc, 
Lee. 

Then Duff meets Josie Dawson. the pieacher\ 
daughter, at a church festival. As he Cinirts her. he 
discovers that even in the Negro a>irimunity, as 
represented by Rev. Da'^'on, he is a mi'^fit. Wiiii 
courage and hope Josie and Duff fall in love and 
marry, despite Rev. Dav. son's objeetions. Their 
love promises to sustain them. But ihcii life is not 
easy. Al ihe s.uMuill Duff is accused of liying to 
organize ihe Negro workers into a union. Actually 
he \\as just encouraging liicni to stand up to the 
white man. These cowed workers varn liiin that 
he has lo act like a **nigger“ if he wants lo get 
along. But Duff is loo much of a man, and even- 
tually he is fired. 

Now marked as a ircublenvaker. he Hiids it in- 



crc'isingly difficult to gel * o;k. of ihr jol>s. 
like picking cotton and bell ho; ping, he ct»iisidcis 
degrading. I i!i:\ll> with Rev. D.iwson's help he 
gels a job 111 a seivicc station But trouble coii- 
liiuies to p!..cLic him. DiilV is sent out with ihe 
wT'cckci to tow in SOI le wliilc num’s v iceked c.i'. 
The while ni:tn, angry because Dul'flct liis c.*r slip 
off the chain, thinks the Negro too cocky. loo 
disrespectful. 

Later at tlie station, four white meri drive up to 
demand that Duff apologi 7 c to ilie ov.ikt of ihc 
wrecked car who is now scuicd in the back seat. 
.As Duff rcinaui^ silent, they intensify it^cir efforts 
to belittle him. He is noticeably argi>, but con- 
trolled. When they continiiL lo make salacious re* 
maiks about his wife, he threatens them. Thcie is 
an exchange of threats. The filling station ow ner, 
bending under the pressure, fires Duff Retuining 
home Duff lakes out his frustration and anger on 
his wife by physically abir.ing her. 

Jobless, defeated, he leaves his pregnant wife 
and goes to visit his father. But when old W ill An- 
derson dies, leaving l.ce alone and Dull with a 
wasted life, he re.ali/es his responsibiluy.He picks 
up his son and returns with him to Jo;>ie and to 
the only chance he has of becoming accepted as 
the man he knows he is. 



P|LM SCRIPT FOR EXTRACT 

A fias station at nijtlit. Bud liilis and Duff ho:U 
apprxHivh — Bud from the office* Duff {stunewhat 
behind him) f*‘ont the aaivi^v. 

EI.LIS: {to the driver), ^'cs? 
driver: l.ikc some .service from tha.i boy 
there. (De indicates Dntf ) Idke the 
way he lakes care of us. (DufT has 
come lip, wiping hh hands tm a 
ftreasc ratt.) 

hi MS*, fto Dufti. Okay. (Eli is returns to his 
office. Duff glances into ihe car and 
notices the ow ncr of ihe car he hauled 
out of the diich in ihe rear scat. A 
third man is sitting beside him and a 
fourth is up from with the driver.) 

Dt'Pt: ion ftis tttiard. hut maitu of fact). 
Fill her up? 

driver: No. bo>. Thirtv-eigh: cents worth of 
gas. And watch \ou don't nake it 
thirty- ninc/zJ// »>/ tfic nu n arc « aich- 
//ig Duff. Duff starts the pump.) You 
gonna ‘pologize to our friend heic? 
(Duff .says nothing, fh matches the 
pump.} Didn't hear you sa> Vessir! 
{Duff turns off the pump.} Don't thc\ 
say Vc'ssir! where you come fiiuii? 
(The threat ha onu s e.splii it ) Boy 
. . . You hear me? 



Dt*Fn 

driver: 
SECO.M) man: 

THIRD Man: 
SECO.ND M\\: 

THIRD M.\s: 

driver: 

DLFI-; 

driver: 

SECOND MAN: 

driver; 
Dl'f r: 



ieomin'; to the u*/'/a/inr quietly). 
‘niat'JI be lhirt> -eight tents. 
tenraited). Dammit nigger! You must 
think yoirrc white! Who d'ya ihink 
>011 are . . . the king of Harlem? 

(to Duff). How* about this v. ind^hield, 

boy? Like a little service, t Duff starts 

L leaning the letndshiifd. fits jasv 

ntnsclvs are tense. t 

Hell, they're gening too big for ihcir 

britches. 

^'eah ... His wife's getting the 
same wa>* . . . strutting town like 
she o\*ns the plr,cc. (M'ith a )iiin) 
. . . shakiii' that little rear end. 

It's all that education they're gelling. 
tuati hh:^ Duff tensely t Real cool 
ain't he. Ji’si |jVe we ain't here. 

(at the \.'indo.-.‘ 'riiai’ll be 

thirty -eight teals. 

You're in a big hurry, boy. 
f:w'//i a y:rin). Yeah . . . He's 
trying to get home! 

(to Diiff). Bei she's pretty hoi. Imh? 
(Miff (piiitly. hut on the pint:: of los- 
//ij;*co//;r/>//.BeiierwattliytHirnioi*ih. 
man. (The dnver knmes that he has 
Duff (lose to hreakin^. He cortinues 
with a t^rin.t 



Both Mrs. Schilo and Mrs. Mcl.aiichlin found 
success in their academic and general classes by 
discussing fdmic technique and its relation to ef- 
fective communication. The emphasis for example 
was on setting, theme, lighting, photography, mu- 
sic. sound effects and direction, llach class was 
divided into groups, .assigned to look for certain 
technical aspects and asked to report their reac- 
tions following the movie. 1 ho film exti.ict plus 
excerpts from the study giiiilo was useil in the 
classroom the day before the movie was shown. 



The as.scmbly period came off well. Here are 
some typical quotations from short reaction papers 
written by students in Mr. Griffith's (the "cold 
approach) cla.ss following the assembly period: 

I found the movie to be quite enjoyably different 
from what I had expected. Actually. I think that 
both technically and dr."imaticaliy it wa.s flawless, 
mainly because it gave such a clear, "raw" (not 
coarse, however), and frank picture of the Negro 
from botli points of view, something v Inch I my- 
seif had ncvci seen bcfoie . . . 

When I left the lOom after seeing that movie 1 felt 






!ikc I was coiiiiijy out ol a pit. Alter hung atciis- 
tomed tc comfoi tahic miildlc elass siibuihia. see- 
ing how Negiocs live was trenieiuloiisly depress 

ing . . . 

I felt the movie was very good as a whole. I did 
not find it objectionable, although I was sin prised 
the* it w'as shown to us because normally people 
are too prejudiced to allow us to see movies wheie 
there is any hint that anything may be objection- 
able . . . 

Now to some specific methoils. Mr. Grittin's 
approach centered mainly on discussing various 
stereotyped roles and attitiules in the film. During 
one class period, he very effectively treated the 
various points of view's expressed by the Negro 
mill workers. In another class session, he discussed 
the different attitudes of Negro parents. Dull s 
father, for example, embodies the shiltless individ- 
ual who beli'^ves a man shouldn't get tnarried. 
should fcntain free and footloose. When things 
get rough, vou can move on. Reverend Dawson, 
however, represents the "Uncle! tun" image. Play 
along with the white man so you can get whatever 
you w'ant (except, that is. human dignity). Dull 
stands in the middle, somewhere between respon- 
sibility and freedom. 

Mrs. McLaughlin taught the movie from the 
point of view of the home, its definition, and the 
archetypal character of "the wanderer." She had 
her students make comparisons between Nothing 
But a Mail and previous works .studied that year 
(e.g., "The Death of the Hired Man" and A/v Aii- 
touiu). By referring to specific characters, scenes 
and actions, the students were able to understand 
the problems Duff faced. Time was also devoted 
during the week to class discussions about stereo- 
typing and its relationship not only to film and 
literature, but also to society and individuals. With 
her general classes, Mrs. McLaughlin emphasized 
the importance of making life decisions which 
are contrary to environment. Having just finished 
a unit on occupational choices, the students were 
able to cemipare Duff with themselves and move 
towards an understanding of how life choices arc 
made, what problems Duff faced in making his 
decision, and the relevance of the movie to their 
own lives. 

Mrs. .Schilo. proeeeding from her pre-viewing 
assignments, had students write reports, give oral 
presentations, and discuss the technical qualities 
of the movie. She also used a rating sheet with her 
general students to evaluate the quality of the film. 
Some items that w'ere considered were; social sig- 
nificance. theme, characterization, sound effccc.s 
and lighting. In addition, each group was asked 
to writea modified Pctrarchian sonnet: one octave 
presenting one view; the remainder, another. The 
following example illustrates the advantages and 



disailvantages of this method: 

Hci father being a Negro pieachcr. 

He’s a man of prominence in the tow n. 

He’s villing to be a passive creature 
Inca, bic of putting the white man dow'n. 

My husband is so different fioni my dad. 

He’ll fight for Negro rights until he dies. 

Soirow and trouble is all he has had. 

His hatred for the whites shows in his eyes. 
Inw'aidly I feel my husband is right 
But because of my father’s impiession 
! am unable to join in his fight. 

As a wife tins is my transgression. 

My husband w ill always have my respect 
My consolations I hope he’ll accept. 

In conclusion, let me quote the teachers’ eval- 
uations of the units. 

Griffin; The racial situation presented in this movie 
is clearly the source of Duffs dilemma but. as is 
true in all good works, the le.sson Duff learns is rel- 
evant and important to all of us. The value in a 
predominantly w'hite school is not lessened at all 
by the racial situation. The students are made aw are 
of both the racial problem and also their own 
worth as humans (i.e.. the importance of not sac- 
rificing their own self-respect for the comfort of 
social stability). I noticed with my low group a 
high degree of viewing sophistication. They are 
very well attuned fo film e.xperience, and get a 
great deal out of it. 

McLaughlin: Reactions of the group w'ere unanimous- 
ly positive in classroom situation. Classes agreed 
that this film is a good one for inclusion in English 
curriculum, although students admitted they would 
not go to see this movie on a Saturday night date. 
Immediate reactions of students after show ing of 
film — unsolicited personal comments; “great,” "so 
real,” “terrific,” “Wasn’t that just a lot of pro- 
paganda for the colored.” 

Schilo: Slow learners were definitely helped by the 
film — first, more was covered in a .shorter space of 
time; second, more literary techniques were intro- 
duced because view'ing was more vivid and faster 
than reading, and pictures conveyed so much more. 
For example, tone and mood were explored more 
through film techniques of light and dark shots, 
near and far shots, sound and music, etc. Third, 
the facial expressions, at times, conveyed more 
than words. 

The value of approaches like these (and, by re- 
flection, of an article like this) is that they are im- 
mersed in the materials that surround a film — 
from credits, to script, to actual film. The moral 
seems to be that teachers must be prepared for the 
films they want to teach, otherwise the end of the 
film might well signal the end of .student-involve- 
ment.! he experience of a film must be articulated: 
to articulate it, teachers must know' where the 
joints and the bones are. 

WHERE TO GET IT 

Nothing But a Man (b/w',92 minutes) 

Rvjital'. Brandon Films, Inc., 221 West St., 
New York, New York 10019. S.LOOitNFocxRO 88) 
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